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“Essentially, close rea
ding means reading to u
ncover layers of meanin
g that lead to deep com
prehension.”

--Nancy Boyles
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Rationale for Close-Reading

Kansas College and Career Ready Standards
For English Language Arts and Literacy in
History/Social Studies,
Science, and Technical Subjects

«d

1. Building knowledge through content rich nonfiction

Building knowledge through content rich non--fiction plays an essential role in literacy and in
the Standards. In K-5, fulfiling the standards requires a 50-50 balance between informational
and literary reading. Informational reading primarily includes content rich non-fiction in
history/social studies, science and the arts; the K--5 Standards strongly recommend that
students build coherent general knowledge both within each year and across years. In 612,
ELA classes place much greater attention to a specific category of informational text—iitarary
nonficion—than  has been traditional. In grades 6-12, the Standards for literacy in
history/social studies, science and technical subjects ensure that students can independently
build knowledge in these disciplines through reading and writing.

To be clear, the Standards do require substantial attention to literature throughout K-12, as half
of the required work in K-5 and the core of the work of 6-12 ELA teachers.

2. Reading, writing and speaking grounded in evidence from text, both
literary and informational

The Standards place a premium on students writing to sources, i.e., using evidence from
texts to present careful analyses, well--defended claims, and clear information. Rather than
asking students guestions they can answer solely from their prior knowledge or experience,
the Standards expect students to answer questions that depend on their having read the
text or texts with care. The Standards also require the cultivation of narrative writing
throughout the grades, and in later grades a command of sequence and detail will be
essential for effective argumentative and informational writing.

Likewise, the reading standards focus on students' ability to read carefully and grasp
information, arguments, ideas and details based on text evidence. Students should be able
to answer a range of fext-—dependent questions, questions in which the answers reguire
inferences based on careful attention to the text.

3. Regular practice with complex text and its academic language

Rather than focusing solely on the skills of reading and writing, the Standards highlight the
growing complexity of the texts students must read to be ready for the demands of college
and careers. The Standards build a staircase of text complexity so that all students are ready

for the demands of college-- and career--level reading no later than the end of high schoaol.
Closely related to text complexity—and inextricably connected to reading comprehension—s a
focus on academic vocabulary: words that appear in a variety of content areas {such as ignite
and commit).
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Where do | find good articles?

Science

Science Daily.com
ScienceNews.org
Scientific American

BBC News Science and En

vironment
New York Times Science

Social Studies

NewYorkTimes.com

The Washington Post
The Week

NPR

The Los Angeles Times
Historical Thinking Matter

s
: Primary Sources

Controversial
Issues

ProCon.org

Opposing Viewpoints
Resource Center

Current Events:
Bundled by Topic

Actively Learn

Newsela

**Both websites have questions
embedded within articles.

Convert text for iPad:

Article of the Week Websites

Dave Stuart: Teaching the Core
Kelly Gallagher Article of the Week

1. Email the pdf document to yourself
2. Click the printer icon and save document to your files as a pdf
3. Take a screenshot of the text with the iPad or computer (command, shift, 4)



http://www.sciencedaily.com/
https://www.sciencenews.org/
http://www.scientificamerican.com/
http://www.bbc.com/news/science_and_environment
http://www.bbc.com/news/science_and_environment
http://topics.nytimes.com/top/news/science/topics/science_and_technology/
http://www.nytimes.com/
http://www.washingtonpost.com/
http://theweek.com/
http://www.npr.org/
http://www.latimes.com/
http://historicalthinkingmatters.org/
http://historicalthinkingmatters.org/
http://www.procon.org/
http://www.activelylearn.com/
https://newsela.com/
http://www.davestuartjr.com/resources/article-of-the-week-aow/
http://www.kellygallagher.org/article-of-the-week/

Integrating Close-reading in the
Non-English Classroom

Establish a Purpose for the Reading:
Explore essential questions through articles
Supplement the curriculum with real-world articles--embedded within units of study
Prepare students for a class-discussion over a specific topic
Prepare students for a research project or paper
Prepare students for an online discussion or blog
Prepare students for a debate over a controversial issue
Prepare students to write written reflections over the topic

Hook into text: Why does this text matter? How is the topic connected
to your unit of study? Take a stance on the topic...Do you agree or
disaaree with...?




Assigning Strategic Annotations

Provide instructions for the reading centered around 3 core considerations.

—

What is the article saying?

predictions

main ideas
supporting details
paraphrase
summarize

gycor

—

How is the author saying it?

inghi

https://sites.good\

-—r

Do you agree/disagree?

otations:

tone/diction prior knowledge
bias reactions
structure questions
credibility response
purpose
_lslteaching-guithes [2355: F
esources/reading-skills/how
-reflection

https://landing. athew/ZM 90/strategies-for-close=


http://biologycorner.com/worksheets/annotate.html
http://teachinghistory.org/teaching-materials/teaching-guides/23554
https://sites.google.com/site/allenclassresources/reading-skills/how-to-annotate-a-text
https://landing.athabascau.ca/pages/view/20190/strategies-for-close-reading-and-critical-reflection

Modeling How to
Annotate

Model live during class using Notability
Demonstrate annotating in a flipped video
Provide student examples to discuss

Lesson Evidence Based Claims and Critical Reading

Subjects: English > Writing Skills

Description: Introduction on critical reading strategies and claim statements.

Critical Reading Strategies:
What do we do when we critically read?
1. Box title, make prediction

2. Trace and # paragraphs

3. Circle key words and phrases

4. Underline the claim (author's main
argument)

5. Summarize each paragraph (briefly!)

t ::f";‘mc S;:fm :r:zcri:gms ShowMe | [Search ShowMes, and people | Login - Signup
Purposeful Annotations #1
by Bonnie Butell-Huntoon
Guide to Purposeful Annotations
English  Reading  Writing

Baldwin High School: English 9
Article of the Week--AoW
#1 Career Unit
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The Great Gatsby' 1: Gz
I lived at West Eqg, the less fashionable of the two, though 4
this is a most supe: a ¢ to-Cxpl¥ss LR DYZATTE aNT MOT-Tlittle Mansion
sinister contrast between them. My house was—wt~the very tip-af the
egg, only fifty yards from the Sound, and :uee w
places that rented for twelve or fifteen th¥usemd-e’season. eme~on by SCC English
ghipyas a colossal affair by any standard--it was a The English Department of t..

Literature English The Great Gatsby

P¥T-WIT a mansion inhabited by
was an eye-sore, but it was a

d, yso I had a view of the
2

e and the consoling
Across the courtesy bay the whit s of fashionable East Egg
glittered along the water, and the history of the summer really begins
on the evening I drove over there to have dinmer with the Tom
Buchanans. Daisy was my second cousin once removed and I'd known Tom
in college. And just after the war I spent two days with them in
Chicago.

proximity of millionaires-




Teaching Close-Reading and Rhetorical Analysis

in the English Classroom
Articulating Rhetorical

Advanced Student Resource Effects for Literary Analysis
for Analyzing Rhetoric and The Precis Template

Articulating Rhetorical
Effects for Rhetorical
Analysis Essays

Examples borrowed from--Beth Priem,
(Tulsa Lang Experienced 2013): Yellow
Pages

Flipped Classroom Videos:
Close Reading: part | and |l
Close Reading: Non-fiction & Textbooks part Il



The Holistic Critical Thinking Scoring Rubric - HCTSR
A Tool for Developing and Evaluating Critical Thinking

Patar A & Norean . Facions

Strong 4 -- consistently does all or almost all of the following:

Accurately interprels evidence, staternents, graphics, guestions, ele.
Identifies the most important arguments (reasons and claims) pro and con.
Thoughtfully analyzes and evaluates major alternative points of view.
Draws warranted, judicious, nonallacious conclusions.

Juslifies key resulls and procedures, explains assumplions and reasons.
Fair-mindedly follows where evidence and reasons lead.

FEEREE

Acceptable 3 -- Does most or many of the following:

Accurately inlerprels evidence, statements, graphics, questions, ele.
ldentifies relevant arguments {reasons and claims) pro and con.
Offers analyses and evaluations of obvieus allemalive poinls of view.
Draws warranted, non-falacious conclusions.

Justifies some resullts or procedures, explains reasons.
Fair-mindedly follows where evidence and reasans lead.

R

Unacceptable 2 -- boes most or many of the following:

Misinterprels evidence, statements, graphics, questions, ele.

Fails o identify strong, relevant countar-arguments.

lgneres o superficially evaluates abvious allernative points of view.

Draws unwarranted or falacicus conclusions.

Justifies faw results or procedures, seldom explaing reasons.

Regardless of the evidence or reasons, maintains or defends views
based on sell-interast or preconceations.

FEEEEE

Weak 1-- consistently does all or almost all of the following:

Offers biased interpretations of evidence, stalemants, graphics, questions,
infarmation or the painls of view of athars.
Fails o identify or hastily dismisses strang, relevanl counler-arguments.
lgnores or superdficially evaluates abvious alternalive points of view.
Argues using fallacicus o irmelevant reasens, and unwarranted claims.
Does not justify results or procedures, nor explain reasons.
Regardless of the evidence or reasons, maintains or defends views
based on sell-interest or presonceptions.
Exhibils closa-mindedness or hostility to reason.

LR R S S

{ch 1834, 200E Poter A Facione, Noreen C. Facicone, and Measured Reasons LLC, Henmesa Beach, TR USA
B Pubiished by the Callomia Acasemic Press | Insight Assessmant, Milbrag, Ch 84030

Evaluating Annotations

Avoid checklist rubrics

Focus on quality over quantity
Evaluate the critical thinking
Ignore flaws in handwriting
Highlight insight

Grade quickly

See Slide 13--Dave Stuart as an examp
le!



file:///Users/easpegren/Downloads/Close-Reading%20on%20the%20iPad.pptx#slide=id.g983fc3980_0_41
file:///Users/easpegren/Downloads/Close-Reading%20on%20the%20iPad.pptx#slide=id.g983fc3980_0_41

Submitting the Assignment

Students email pdf
Students submit to Dropbox
Teacher can quickly evaluate on iPad while walking around the room

Students can print assignment and turn in a paper copy

N =

Questions?
Where can close-reading be incorporated into your curriculum?



Teaching the Core

There and Back
Again: My Journey
with Gallagher’s
Article of the Week
Assignment

My Journey
with

Kelly Gallagher's
Article

of the Week

30--:-1
Kelly Gallagher is a boss.

Before the Common Core were a twinkls in
David Coleman's eye, Kelly introduced an
assignment into hiz classroom called article of
the week_

‘Whao am |2 Kely

Freaking Gallsghear,
That's who.

In the assignment, students read complex

informational texts and responded to them in
writing. That writing was nearly ahways a blend
of the explanatory and argumentative modes,

AoW #1 — High School GPA & Future Income

-
-

-

Directions:

Complete the “Reading for Meaning” page.
Annotate the article purposefully (use the margins to develop thoughts you'd like to expand upon in the W
reflection)

Write 2 well-developed They Say / I Say respanse to the author's argument(s) - not meraly a summary
article — on your cwn sheat of paper (Guidelines on back sheet).

Guidelines:

Clever title properfy capitalized.

Uses They Say / | Say template to fully develop both the author's and the writer's arguments.

Appropriztely leads into, blends, parenthetically cites, and discusses at least one quote or key|

statistic fram the article.

Explain each quote and discuss your reaction to it (agree or disagrea).

Concluding sentences.

250+ words, NEAT, LEGIBLE, NO DISTRACTING ERRORS.

How Will This Be Graded?

Reading Writing

4-5 strong effor| 3 adequate | 2 some effort. 4 Good 2 weak
Mature thinking is| effoert. The | Interaction i effort. The effort. The
obvious. The student
student makes interacts basic. Margin student neat and
several margin | with the

notes, showing | text, but but do not
thoughtiul may strugglel
interaction with | to dig deep. | that the reader
the texz. The
student circles may cirde deeply about
and defines and define | the texz. By roduct |
unknawn or
challenging challenging | Meaning
words. Margin words.
notes show that | Margin

the reader is nates snow
asking guestions, | that the
idenifying main | reader is
ideas, and using some:
connecting to the | reading no affart
focus question. | strategies to | displayed.
Reading for improve
Meaning comprehens | may not even
statemants are ion. Reading | be there.
supported or
refuted with statemants
relevant evidence.| are

with the text is 3 product is student only
i complesed
notes are there| | | opyicusy legile. Meets| some of the

proofed this 2

thatme focusingon | 3 Adequate
The student | is thinking neatness and | ffore. The g]‘!jeme

s
Excecdeall | [egbla. Meets complesed
requiremants. | most

of the task.

unknown or | Reading for
requiremants.

Total AoW Grade:

Margin notes

for Meaning | Reading far
Meanis

atempted.

“The general argument made by author X in her/his work,

, is that . More

. She/he

.”In this passage, X is

specifically, X argues that
writes, “
suggesting that . In conclusion, X’s

belief is that

In my view, X is wrong/right, because .
More specifically, | believethat . For
example, . Although X might object that
, I maintain that

Therefore, | conclude that ." Graff



https://newsela.com/
http://www.teachingthecore.com/simple-argumentative-writing-template/

A Brave New Language:
Orwell’s Invention of Newspeak in 1984

JEAN-JACQUES COURTINE
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Owning Annotations
Pre-AP English 9

“The Revalution
Iangu.qm: is perfy

Unlortunately, we're not there yet. We're only in the year 1986, and
our Revolution has not yet been completed. Our final Revolution, as

f Zamiatine would say, the one which will lead us o the ideal state “where

nothing else will ever happen.” Our sociery is still at a stage in its history
when linguistic difference exists, when (dspeak, an everyday and ordi-
nary language, coexists with Newspeak, the official language of the Party,
of the government of the people, a perfect language, the best of lan-
guages. The road leading to this language purified of all heretical
thought, in which thaughi-erime will be quite simply unthinkahle, is long
and rough. But, inspired by Big Brother's doctrine, a cohort of anony-
mous and tenacious linguists, champions of language, are laboring relent-
lessly on a gigantic project of linguistic purification. Their devotion is
admirable, and they will more than fulfill the objectives of the project, the
tenth edition of the Nevspeak dictionary, Shakespeare and Millon have
already been translated; Swift, Byron, Dickens, and others will soon
follow. And then the Revolution will be complete: no human being will
ever again understand the old language, a dead language which dooms
man’s memory to oblivion. No one will be left o speak, w write, 1o
remember . . . except the proletarians, “But the proles are not human
beings,” Syme, the philologist, would add.

Taotalitarian power has a real stake in language and aima to dominate
it- This is the warning given by Orwell in 1984 with his invention of
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community. The man who's cuntful]ing the stores in our community 15 & man who doesn’t
E m b ra c e look like we do. He’s a man who doesn’t even live in the community. So you and [, even
when we try to spend our money in the block where we live or the area where we live, we're

S oc i al M e d ia an d spending it with a man who, when the sun goes down, takes that basket full of money in an-

other part of the town.
H umor £% So we're trapped, trapped, double-trapped, triple-rapped. Anywhere we go we find that we’

re trapped. And every kind of solution that someone comes up with 1$ just another trap. But
= the political and economic philosophy of Black Nationalism - the economic philosophy of
. Black Nationalism shows our people the importance of setting up these little stores and deve-
loping them and expanding them into larger operations. Woolworth didn’t start out big like
they are today. They started out with a dime store and expanded and expanded and then ex-

Twitter and Memes

g panded until tuda} they’re are all over the country and all over the world, and they get to so-
. e e *'y’s money. Now this 1s what you and [ - General Motors 1§ same way. They
painful experience that freedom is never voluntarily given by the appressor; it must be demanded by the 1hmwﬁmImmmdmnmmhﬂnmmNWanmMmﬁMHPmmi

We know through
\E._: % oppressed. Frankly, | have never vel engaged in a direct-action movement that was "well timed" according to the timetable of
U( those who have not suffered unduly from the disease of segregation. For years now I have heard the word "wait " It rings in the
b\ ear of every Negro with a piercing familiarity. This "wait” has almost always meant "never.” It has been a tranquilizing
Qo T\_e&:’ thalidomide, relieving the emotional siress for a moment, only to give birth to an ill-formed infant of frustration. We must come
kG 1o see with the distinguished jurist of yvesterday that "justice wo long delayed is justice denied.™ We have waited for more than
L0 three hundred and forty years for our God-given and constitutional rights. The nations of Asia and Africa are moving with jetlike
Spe s ical independence, and we still creep at horse-and-buggy pace toward the coffee
a lunch counter. 1 guess it is easy for those who have never felt the stinging darts of segregahion 1o say "wait. ™ But when vou
have seen vicious mobs lvach your mothers and fathers at will and drown your sisters and brothers at whim; when you have seen
hate-filled policemen curse, kick, brutalize, and even kill yvour black brothers and sisters with impunity; when you see the vast
majority of your twenty million Negro brothers smothering in an airtight cage of poverty in the midst of an affluent society; when
Ili you suddenly find vour tongue twisted and your speech stammering as vou seek o explain o vour six-year-old daughter why she
cannot go to the public amusement park that has just been advenised on television, and see tears welling up in her lintlle eyes
| when she is told that Funtown is closed o colored children, and see the depressing clouds of inferiority begin to form in her lintle
mental sky, and see her begin to distort her little personality by unconsciously developing a bitterness toward white people; when
| you have to concoct an answer for a five-year-old son asking in agonizing{patho@; "Daddy, why do white people treat colored
people so mean?, when you take a cross-country drive and find it necessary 1o sleep night afer night in the uncomfortable
comers of your automobile because no motel will accept vou, when you are humiliated day in and day out by nagging signs
| reading "white” and "colored”; when your first name becomes "nigger” and your middle name becomes "boy™ (however old vou
are) and your last name becomes "John,” and when your wife and mother are never given the respected title "Mrs.”; when you are
\ harried by day and haunted by night by the fact that vou are a Negro, living constantly at tiptoe stance, never knowing what to
expect next, and plagued with inner fears and outer resentments; when you are forever fighting a degenerating sense of”
"nobodyness” — then you will understand why we find it difficult to wail. There comes a time when the cup of endurance runs
over and men are no longer willing to be plunged into an abyss of injustice where they experience the bleakness of corroding
despair. I hope, sirs, vou can understand our legitimate and unavoidable impatience. £ }i\\\cﬁ
- Q.,-n o
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Definition of Home

Money is the root

of all evil

Freedom vs Slavery
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expectations

lmuncas of Satire, oy /7|
Twain's message
about Society's View
of slavery at the time
+ 75 about Government
Class systems
Father figures
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Just when huck was getting

used ta school and his life his fatner came and took him to a cabin. He stated

there for months until eventually he made an escape on a canos and made his way to Jackson island.

Type OR print

Color coding

Insert screenshots
Insert photos of text
Links to web resources

Education Unit: 21st Century
Literature (Junior)

Education Unit: Th._ oty 4yc di

E RN
W 0 Tort Tk movel motes) 1 1 50%

Esential Questions to.
1-50% as you read the text

NASEAQUOTESERPEESIR] | 4 screenshors o e 1%
Character Dev, Conflict Dev, Setting, History, plot | Powerfil paragraphs: annotated
At et b o icsss

D s s e
s the primary ro

e studns’s ducat

Descrbe the socio-ceon
ofthe comemaiy surous
e sucent, and i
education.
Reardan s 2 small sehool ina small tows
the town is very raditional and doesn't
accept difTerent types of people, which

s i s o you i

Wt el s it

‘That part nfyuu can conform 1o your
parents lifesiyle, but part of your

el e o

susess needs 10 fall upon yous owis
shoulder

e ‘7 .,xw 0y 0
Gordy (o8 B new w1 amv rrr'N
Conflich: cunior xén'vé AXCs N
<odwss (i B{ ooty Aot Sodress
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“What do you want to do” | asked.
so0n.

“The world, even the smallest
parts of it, is filled with things you
¢ don’t know.”

Todian if e hangs sround ws kg cncegh. ¢
AL G Svony Cﬂm

Wik ang {raans WO

F o e D

Explain the appeals used, the impact on the reader in receiving/understanding the message, the

Obedience to Authority: Comp Il
(Senior)

Cornell Note Taker

Topic: "Opinions and Social Pressure” Solomon E. Asch and

Main Points Evidence and Detail

1.) To what extent should we
obey the orders of an authority w
figure? =

As.',h\ m?\u'\ns fou snany FEO3LNS
wil Beml d Vol Chngerned wihiin Fins
BUESHOR.

“"How and to what extent, do

social forces constrain people's

opinions and attitudea?™

aleast idenvical question
Found in ey

She mentions many experiments that are conducted by
cilizens and scientists._.. Gives background on early
expariments of hypnosis, and then explains the experiment
of being in a group and picking a line that is longer than
another. She explains the conformity... Biah bish biah:

2.) Why i= man prone to obey
authority?

© Freeolol



Scaffolding Skills: Freshman Notes

Journal Entry £1: Confinued

Exem

plars

Choose 3 selections that develop the SUPPORTING
CHARACTERS: identify what type of character they
are in the novel Insert screen-shot pic of the fext
selections: passages should be “mesty;” enough for
extended analysis and important to the overall text (typically
7 or more semences).

Anmalyze and Diseuss which Rhetorical Devices the
author wses in your selection. Show/Explain how these
choices effect understanding, meaning, and message: Jn
at least one well-developad paragraph per quotation,
axplain WHT the passage i significant. 4 wall-writtan
malysis mokes @ clear attempt io illuminate meaing within
the passage; additionally this analysis connects the
significance of this passage with key themes (or biggar
ideas/izsuas) of the verall faxt.

One supporfing haracter would be Jesse. | woul say he i
amm,uhwquawhhﬁ:pww
he | chowing Mt how to load & revoluer. [t ehows that he &
venyinto the yunc and what we glzo know about bimis that
hehas a brother that works with the guerrilas. Ma and
aﬂutngh'nqhadhﬁmwﬂﬂhismhgu
into war the Buok, But aleoin thie paceage ie shows that
Jesse does not like when ourse words are used. So that
shaw that he does care about some things.

Tlﬁ"pamimlﬂﬂagmlwﬂquhkaﬁlm
He doeent have very much pesanaliy heie zt o ripplel
man.In thi paszage, he s telling about hiz orippled ife and he
Feels sorry for himeelf. Matt thought thet Clagion was cusha
Foiugh man and never fet zorry for himezH butn this Clagton ug
Feling sbout bow 'z hard for him and that Pa wa frying fo malle
f good fe for him, and that pa's last woeds were that Clayton ull
fini 5 way zomehow. To me | feel like thoze words taunt Clayion
fr he riee to live up fo them, but he feels ke he never san do

4

.

‘Explain 21%-50% of you Novel's development of Conflict development, building inteasity, charscter changes, etc:

Inhis part of the novel the confliot comes out, not the biggest sondlint but the main sonflot of the time. Ma get & lefter
fromher parents saying they oan come up and ive withFhem unfi he wr & gone, but some of the kids dori ke thet ides.
During thi time Ben gete best up beaguse of Jezse, and Ben didn't even say anything. Aleo Matt and Clayton start fo tak
4 ittle more, about elaytone e and being erippled. Ma aleo it Mat in he faoe for taking fo guerrilae and he wae sent fo
i room and was not allowed fo eat that night, but hiz mom ended up giving In.a giving him food but he id not take . Then

Igter hiz mom sqmento talk fo him sbout the situgtion and why
sould harm the whole famiy.

iwmw.gﬂnﬂﬂmlﬂnﬂm@hn him but

"tf. | A AT bkt T .

Journal Entry #3: continned

Disouss the THEMES you see developing in your novel

‘What message is the author teaching with the theme?
T ey v heaen fhishied bigh schaal, but sy homestesd life
eontinus to provide essential ediieation. 1 have losrmed that
e e ein e pat om-geod eighbors. 1 dan't mesn 1o inphy
T merely tressure the filks apousd me foe the way they help.
Geamted, 1 wonldn't he lodking ont at & quilt of sprouting
graln a5 | survey my flax and wheat fickls had my neighboes
not istervened: Nor woubl | be s with severnl new
additions to my hamestead family;

Rather, tho lossansthtile hos plastod b my St
pertain moew b caring than o erpe, mere o Golden: Rule
tham gold, moee to the proper chaiee than o the popular
ehokoe.

ll“ﬂ
g Ul Cheter's KL B Tt el | el s it it a1
— - o ¢

1. What are the stromgest rhetorical devices the suthor
employs 5o far in this povel? Explain. 2. What majer
Theme(s) have been developed within characters, the
conflict, and setting?

Thiz paragraph really explainz the theme, love your
neighbor. Snoe Hatiie iz new to thiz whole ouning
and running her whole farm thing, che relies on her
neighbore sometimes for help bacause the doeort
know what 1o do. High
d?"C'\PIOﬂ beraune she is oa
neighbors she il

i purgle in, sensory

aying withoast her

mada it this far.

The theme here would defienty having 1o be
. she atuok with the lsim despite al the

o e,

i —— i

i 8

w et il
ire of 55 rebght peally s bl Trasks offer was Bl e gatmmons It
ook 3 bt of e, “our offer s foaanti 1 il

“Utbirk " B ran  haral thesegh bis vy haie.

B st sy ™
Wty

i “t it
o ——a— AR

i+ kot i b, T, e ahin ey B b, s 1

possibiliies she could heve and &l the trouble she has
been though

Thene few paragrephe show how heard-headed and
deiermined Hafie ia o make thiz clsm her own and
finigh it by herself not only for her but alao for her
Uncle Chestor's sake.

When Traft opened the door it gave me 4 real feeling
of how amazing it emelied cutzide

Explain 51-75% of your Novel's development of Themes and what messages do you see developing:

[he biggest theme | eee developing iz defiantly the coming of age. Hattie ie

beginning to make her cwn large life choi

ices. She ie doing quite well for a 16

year old. If you think about i not every 6 year old lives on their own with their
own farm and delivere & baby. To me that sounde like an adult, Hatfie acte
exactly ke an adutt she i juet ie 10+ yeare younger than how she acte. Aleo

another theme could be the loe of your

neighbore, she ie alwaye relying on her

neighbore for resources, company, fun, help, advice or honestly just about

anything. They wene there for moral cupport and they were alao there phyeically

10 help her. Without the help of her neigh

bore and all the people around her sh

ldl defiantly not be in the position she ie now.

Journal Entry £2
Choose 2 or 3 large paragraphs that describe the
ANTAGONIST and the CONFLICT be/she creates in
wmmummmmw
of the text paszazes should be “meary.”
mmmmmnmmw
7 or mare senfencas)

“Then, s the crowd dispersed, I caught a
glimpse of & sinlster Agure standing at a
distance, locking out over the river as
Tedore, Sighing, 1 moved toward him. 1
laid eme band on my wallel, 40 renssre
mysedf that the hard-won seript was still
safely tucked within, The powch seemed
{lat and empty. My heart suddenly felt the
same, | halted, yanked up the flap of the
wallet, and plunged my bund inside. My
fingers closed on the pencil, but the table-
ook was unquestionalbiy,  inexplicably

#0ne.

For 4 moment, [ stood unmeving and
unthinking, feeling 2 though Td been
struck soundly on the brain-pen. Then my
i began to reaet, How eould the table-
bock be gone? 1 clearly remsembered
patting it in my wallet back on the
baleomny of the theatre. 1 turned the wallet
upside dovn and shook it vigorously, as if
hoping the book was Iodged in some vat-

——
Thy
apprar, fs

nd
sy bl Falcomer, who is
‘beyond to find W
ot without s compl.

" | murmeed He
it prtapa 10 00 and, i lace

el No excuses, heid s, There was othing foe iy slightly usder m
e, el s ey 4 rum b thoegh et move pickly, 1 woul]

Shuddering, | be
"1 reache solid ground

1 began b rum again,

et sireet, e anather, sending up speags of

Finally 1 sask esbansted can o dowrstcg. 1f T hadn't Just
Faleaner by no, I never would. Unfortenasely, | had lnst
myself a5 well 1 had no dea in which directlan Southwark ly.

South, of course, but with the sun so well concealed, who could

sy where that was?

- - v
pasically Simon Bass's messenger, is going shove and

T thought 1 e o dark Fgnre weasing arm

Explain 21%-50%

Analyze and Discuss which Rbetorical Devices the
anthor wses in your selection. Show/Explain how fhese
choices effect mnderstanding, meaning, and message: In
i fest ame well-deveioped paragTaph per quotation,

Y | axpiain WHY the parsage iz significant 4 weil-writmn
mm::n‘mrwmﬂmmmwm
the parzsage; additionalfy this analysi connects the
wmrmsmmmhﬂmmrm

Wldgelsmwmamm:nmwhchmld

ially result in consequences. He
has lost the table which consisted of the
recordings he made of the play he was
supposed to transcribe. This passage
expresses the fright and worry he has for
his mistake he made. "I laid one hand on
my wallet, to reassure myself that the
hard-won script was still safely tucked
within. The pouch seemed flat and
empty. My heart suddenly felt the same. "
His first thought is to find it before he
has to retumn to Falconer. The imagery of
Widge's heart feeling flat and empty
shows his helplessness he feels about
losing the book, and how he may not
find it

fidge. Unfornmately, Widze doesn't want to be found
fte transcription of the play. The passage clearly states that
to putup a fight to try and get Widge. "Falconer was a tall
tsee the tip of his head bobbing to the crowd " "I thefight
e weaving smong the tombstones." These quotes shpw
kination for finding Widse. Although maybe trying Hard to
|z doing better at staying away. The auther uses figurative
Fate Widge's methods of getting away. "Tonly pressed on,
ih the tngle of arms and lezs like a hare through briars "

s, from being, tecently turmed up. It gave

iy feet, making me fear that if © did not
sink dovertinibs the realm of the dead.

ke into & trot, never
When | prered bk thros
the tomsbatnnes,

. | trutted

ith 1 gl bt 0 get
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